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Abstract

This paper entitles “Alternative Development and Implementation of Teaching
English Poetry to Young Learners” revealing the way to teach English poetry to
young learners. To implement this way of teaching, young learners will learn to
recognize and practice (1) how to analyse poetry to develop intellectual skill and
(2) how to re-produce poetry to motivate creativity skill. By achieving the two
skills, the young learners are able to apply literary research and creative writing
especially on English poetry. The inspiring moment to share this paper can be
seen from any aspect in teaching English poetry such as cases, challenges,
understandings, and mindsets in studying English poetry. The cases are (1) young
learners dislike poetry or poem. moreover any literary work, and (2) Because
poetry can be ambiguous and complex, many young learners fear and shy away
from poetry. The challenges in learning poetry are (1) it is true poetry can be very
laconic in nature with multiple forms of interpretation, and then (2) in essence,
poetry is open to interpretation and poetry as a creative form of writing, is no
exception as long as there are concrete facts or well formed arguments to support
an interpretation. To develop and implement this way in teaching English poetry
are expected to be the objectives after finishing the process such as (1) young
learners should understand the importance of literary work for life, (2) assisting
young learners in formulating their own poetic interpretation and creativity, (3)
young learners should not, by any means, feel frighten to express their thoughts,
ideas, questions while attempting to interpret a poem, and (4) they are interested
in interpreting and creative writing in all part of excitement and mystery of
learning English poetry. The mindsets that can be shared-knowledge at least is
young learners are happy and fun to express their thoughts, ideas, questions while
attempting to interpret and create a poem. The benefit of the paper is that the way
in teaching English poetry can be a helpful model to English teachers, learners,
and translators of any languages.

Keywords: development, implementation, teaching, English poetry.

INTRODUCTION

Teaching, to teacher, is a challenge to do in learning process. The challenge is not only way to
prepare subject matters (instructional materials) but also way to conduct class management in
conducting learning process. Numerous references about English teaching methods to conduct
the class management in learning process are such as speech, discussion, demonstration,
recitation, study tour, and/ or project one. Teacher can apply one or two or combination of the
methods in conducting learning process depending on what Brown states that “One of the most
salient, if not relevant, contexts of language teaching is the institution in which you are
teaching”. It means that institutional context is important to consider secing opportunity and
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challenge in conducting any learning process. In teaching English, regarding to the fact above,
teaching English poetry is very challenging to the teachers to plan how to prepare subject matters
(instructional materials) and how to execute class management in conducting learning process.

There are assumptions that English poetry is less relevant in English learning because it is a
frightening subject to learn as what Maher (1982: 17) states that poetry is getting marginal in
learning process if its objective is communicative competence. From it, there are two cases in
learning English poetry such as young learners dislike poetry or poem, moreover any literary
work, and because poetry can be ambiguous and complex, many young learners fear and shy
away from poetry.

Burton Raffel in Tedjasudhana (1988: 233) states that “poetry is not a frightening monster
lurking in the academic darkness, waiting to leap out and trap the poor, unsuspecting reader”.
Because of that learning English poetry should be a learning process that young learners should
understand the importance of literary work for life, assisting young learners in formulating their
own poetic interpretation and creativity, young learners should not, by any means, feel frighten
to express their thoughts, ideas, questions while attempting to interpret a poem, and they are
interested in interpreting and creative writing in all part of excitement and mystery of learning
English poetry.

The challenges in learning poetry are it is true poetry can be very laconic in nature with multiple
forms of interpretation, and then in essence, poetry is open to interpretation and poetry as a
creative form of writing, is no exception as long as there are concrete facts or well formed
arguments to support an interpretation.

To develop and implement this way in teaching English poetry are expected to be the
objective after finishing the process such as young learners should understand the
importance of literary work for life, assisting young learners in formulating their own
poetic interpretation and creativity, young learners should not, by any means, feel frighten
to express their thoughts, ideas, questions while attempting to interpret a poem, and they
are interested in interpreting and creative writing in all part of excitement and mystery of
learning English poetry. The mindsets that can be shared-knowledge at least is young
learners are happy and fun to express their thoughts, ideas, questions while attempting to
interpret and create a poem.

LITERATURE REVIEW

This reviews was taken from Anderson et all’'s A Taxonomy for Learning, Teaching, and
Assessing: A Revision of Bloom’s Taxonomy of Educational Objectives. It is Bloom’s
Taxonomy (BT) frame working. This frame working is a classification of learning outcome
which the teachers have to implement in any learning process to achieve holistic learning
outcome. The BT consists of three versions, namely Original, Revised, and Digital BT. In
this review, the writer uses theoretical base of the Revised BT in developing and
implementing learning process.

Revised Bloom's Taxonomy (BT)
In 1956, Benjamin Bloom with collaborators Max Englehart, Edward Furst, Walter Hill, and
David Krathwohl published a framework for categorizing educational goals: Taxonomy of
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Educational Objectives. Familiarly known as Bloom’s Taxonomy (BT), this framework has been
applied the teachers and college instructors in their teaching.

The BT is used as learning design in any learning process. It should deliver to learners so that the
objective of learning process is going to be achieved. Delivering the syllabus and lesson plan is
not only formality but also it a serious must to successful learning outcome. BT is depicted as six
classifications in learning process.

The BT was created in 1956 under the leadership of educational psychologist Dr Benjamin
Bloom in order to promote higher forms of thinking in education, such as analyzing and
evaluating concepts, processes, procedures, and principles, rather than just remembering facts
(rote learning). It is most often used when designing educational, training, and learning
processes.

The framework elaborated by Bloom and his collaborators consisted of six major categories:
Knowledge, Comprehension, Application, Analysis, Synthesis, and Evaluation. The categories
after Knowledge were presented as “skills and abilities.” with the understanding that knowledge
was the necessary precondition for putting these skills and abilities into practice.

A group of cognitive psychologists, curriculum theorists and instructional researchers, and
testing and assessment specialists published in 2001 a revision of BT with the title A Taxonomy
for Teaching, Learning, and Assessment. This title draws attention away from the somewhat
static notion of “educational objectives” in Bloom’s original title and points to a more dynamic
conception of classification.

Bloom’s Taxonomy

. Produce new or original work
Design, assembie. consruct, conjecture, develop, formulate. author, investigiate

Justify a stand or decision
evaluate e ape serma joage. seiect. supor. vatue rtiaue. weign

Draw connections among ideas
experiment, question, test

execute, impiement, solve, use, demonsirate, interpret. operate,
schedule. sketch

Explain ideas or concepis
classity, desaribe. discuss, explain, identify, locate, recognire,
report. select, transiate

Recall facts and basic concepts
define, guplicate. list. memorize, repeat. state

Chart 1. Revised Bloom’s Taxonomy
Source: Cited from https://cft.vanderbilt.edu/

The revised taxonomy underscores this dynamism, using verbs and gerunds to label their
categories and subcategories (rather than the nouns of the original taxonomy). These “action
words” describe the cognitive processes by which thinkers encounter and work with knowledge.
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Here are the brief explanations of these main categories in from the appendix of Taxonomy of
Educational Objectives.

The chart 1 is the classification of thinking levels pyramid that can be called as three aspects
namely taxonomy, competence, and functional levels, the order is bottom-up; (1) remember-
recalling fact and basic concepts; define, duplicate, list, memorize, repeat, state, (2) understand-
explaining ideas or concept; classify, describe, discuss, explain, identify, locate, recognize,
report, select, translate, (3) apply-using information in a new situations; execute, implement,
solve, use, demonstrate, interpret, operate, schedule, sketch, (4) analyze-drawing connections
among ideas; differentiate, organize, relate, compare, contrast, distinguish, examine, experiment,
question, test, (5) evaluate-justifying a stand or decision; appraise, argue, defend, judge, select,
support, value, critique, weigh , and (6) create-producing new or original work; design,
assemble, construct, conjecture, develop, formulate, author, investigate.

METHOD

In composing this paper, the writer used qualitative descriptive in decomposing what factors
have to be prepared in teaching English poetry to young learners. The result of the study
describes the factors namely planning and executing in teaching-learning process based on the
Revised Bloom’s Taxonomy.

Discussion

In this discussion, the writer delivers the factors related to the way to teach English poetry to
young learners namely Planning and Executing.

English Poetry Course
The characteristic of English poetry course based on the study program curriculum can be seen
on matrix competence and courses as follows.
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| koMPETENSI MATA KULIAH SKS |
1 Kompetensi Utama| 1 | Religion Education 2 MPK
2 Citizenship Education 2 MPK
3 Academic_Indonesian Language 2 MPK
4 |___| Basic Social and Cultural Science 2 MK
5 | | Basic Natural Science 2 M
-] | 2 | Basic Philosophy and Research Methodology 2 MKK
7 History of Modern Thoughts 2 MK
8 3 | Introduction to General Linguistics 2 MKK
] | | English Phonetics and Phonology 2 MKK
10 Introduction to Systemic Functional Linguistics 2 MKK
1 English Morphology 2 MKK
12 || _English Semantics 2 MKK
13 || English Syntax 2 MKK
14 4 | Introduction to Literary Studies 2 MKK
15 English Prose 2 MKB
16 English Drama 2 MKB
17 English Poetry 2 MKB

Chart 2. Matrix of Competence and Courses
Source: PA (2015: C-6)

It can be seen on Chart 2, English poetry course is grouped into main competence and its
competence formula is that the learners are able to apply English mastery in basic principles of

literature properly in cultural context.

SEMESTER 4
1o KODE MATA KULIAH “[koog STATUS E3nmrm PRASYARAT
TP

1 €11.03401 |Agvanced Genre-Based Transiation 4 |MK Wajit Program Studi | 2 2 | MKE |Basic Transiation
F] C11.15404 |Advanced Genre-Based Writing 4 | MK Wajib Program Studi | 2 2 | MKB | Paragraph-Based Writing
3 C11.03402 |English Deama 4 | MK Wajib Program Studi | 2 2 | MKB | Introduction to Liteeary Studies
4 C11.03403 |English Geammar for Academic Purposes | &  [WK Wajib Program Studi | 2 2 | ME [Basic English Grammar
[ C11.03404 [English Poatry & | MK Wajib Program Studi | 2 2 | MKB | Introduction to Liteeary Studies
6 C11.25401 |English Semantics 4 | MK Wajit Program Studi | 2 2 | MHK | Introduction to Genersl Linguistics
7 C11.28401 [English Syntax 4 | MK Wajib Program Studi | 2 2 | MKK |Inroduction to Genersl Linguistics
8 C11.02401 [Introduclion fo Cultural Research & |MK Wajib Program Stugi | 2 2 [k
9 C11.03405 |Listening for Academic Purposes & [MK Wajib Program Stugi 2] 2 [ MKE [BasicListening

10 [C11.03408 [Reading for Acasemic Purposss & |MK Wajib Program Stugi | 2 2 | NKE [Basic Reading

11 C11.38405 | Spaaking for Spacific Purposes & [MK Wajie Program Stugi | 2 2 | MKE [Basic Spesiing

JUMLAH F1HF]

MPC Matakukah Pengembangan Keprdadan

M0 Matakukab Kedmuan dan Keteramplan

MKB Matakulah xeabian Berkarya

mee Matakuah eriaky Berkarya

MBB  Matakukah Berkehudupan Bermasyarakat

Chart 3. Curriculum of Study Program

Source: PA (2015: C-10)

Based on chart 3, English poetry is the compulsory course to the learners during their study in
the fourth semester, 2 credits, and its prerequisite is Introduction to Literary Studies course.

English poetry is categorized into expertise and producing work course.

PLANNING OF LEARNING PROCESS
Planning is what to prepare before conducting any learning process. The planning is any
activities which have to be done by the teachers in enrichment subject matters. Of course, they
have to master knowledge of the subject matters which are going to transmit to the learners. To

do this planning factor, they have to prepare syllabus, lesson plan, instructional materials, and

module.
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Planning Executing

Syllabus

competence, indicators, subject matters, leaming strategies, time allocation, reference, types of assessement
Lesson Plan

description, meetings, competence, basic competence, indicators, subject matters, activity, reference
Instructional Materials

the media o transmit the subject matters

Module

Compilation of subject matters

Teacher Learning Process Leamer
| I [
Chart 4. Planning of Learning Process

Source: The writer
The syllabus is a set of scenario and arrangement of learning process, class management, and
assessment. It represents a learning plan of a course consisting of identity of course, basic
competence, and indicator of learning outcome, subject matters, learning strategies, time
allocation, references, and assessment.

SILABUS MATAKULIAH

Revs: 12
Tanggal Barlaku 1 Febnari 2017

12 sks
Eman Kompatens: + Kaahian Barkarys
Jana Kemoetens: 1 Kompatens Ueama
Ackas wait, ol 114 x 100 mant 1 1x Ujian Mid 3 1 x Ujian Ak

“.méun,,
>
2
&
¢

Strategi Alokasi
dasar Materi pokok Pambalajarsn | wakru Referensi/acuan Evaluasi
MaRasEa MAMPL  KETATBEN MENgInCat 1. Lemenatoe, Poetry. and | Remembenng 1400 Strachan, John Ry Kus
menggat e as, foam Urderrandeg ment | Tarry, Richard, 6 Berugasan
mengdentficas. imenslaah. melaporkan. 2. Postry Dvervaw. Apphymg (2000). Postry: an uTsS
mareash mends. dan 1. ParsphrasingaPoem. | Analyzing introducton. uas
melaporkan. mendal [mengembangkan 4. StrucunlAspecsof | Evakating Univarsity Press.
dan mangembangian |DAnSp-prngid casar Poatry Creating P 119. ISBN 978-0-
orrseprrss dasar  [analss karya sasta 5. Sound Aspecs of £147-9797-6.
arakss karya sasta  |pusi berbahasa Ingors. Poatry.
o bertahass 6. Meanng Aspects of Reasks, Crvatophar R,
Inggra dan mancpta  [Kamampuan membuat Poatry 2016, Mow o Analyse
DUt Deratata (coma) pus: berdatasa 7. SpeakerandPostm a3 Poatry. New York:
Trgors dengan baik  [Inggrs. Posm, Smon & Schuser.
Zan banar 8. MoodandTorm ina
Boam. Karer, Maro. An
5. Theme na posm, Introduction to Lrerary
10. Scansion a Poem. Studies. 1995. London
11. Postry Analyss nd New York
Frameworcs.
12, Postc Teminologes.
13. Writing Poams.
Dsaphan oleh : Dipeniksa oleh | Disahkan oleh |
Dosen Pergampy Kata Program Stud Dekan
% F/ - "
G polin Ao Lo P
M &
Sark Syames Rizal, M.Hom. Dr. Jumanta, Drs., M.Pd. BRSO 3% T

Chart 5. Syllabus of English Poetry Courses
Source: The writer

Name of the course is English poetry. Basic competence is the learners are able to apply basic
principles of English poetic literary research and English poetic writing. Indicators are skills to
apply basic principles of English poetic literary research and English poetic writing. Subject
matters are literature, poetry, and poem, poetry overview, paraphrasing a poem, structural
aspects of poetry, sound aspects of poetry, meaning aspects of poetry, speaker and poet in a
poem, mood and tone in a poem, theme in a poem, scansion a poem, poetry analysis frameworks,
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poetic terminologies, and writing poems. Learning strategies are remembering, understanding,
applying, analyzing, evaluating, and, creating. Time allocation per meeting is 1400 minutes.
References to learn are such as Strachan, John R; Terry, Richard, G (2000). Poetry: An
introduction, Edinburgh University Press. ISBN 978-0-8147-9797-6, Reaske, Christopher R.
2016. How to Analyse Poetry. New York: Simon & Schuster, and Klarer, Mario. An Introduction
to Literary Studies. 1999. London and New York: Routledge. Types of assessment are quizzes,
assignments, mid test, and final test.

Lesson plan is a plan of learning process for one course in every unit of subject matter and in
every meeting. It consists of course description, competence standard, meetings, basic
competence per a subject matter unit, Indicators, subject matters per meeting, learning activities,
and references to learn.

REMCANA PROGRAM KEGLATAN PERKULIAHAN SEMESTER
(RP¥PS)

oo Nama Man Lak €11.00404 | Englah Pomery LU 1
Satan et bemere 18 To wve 11 Fabnas 2017
I Jom b digm somngps | 160 mant T e bk 1 Mot 3907
Py 130 Syama Raat M
Il o kagatss boamem | 0 = Paaropngiial iaiman 1 SarF Symas Raal MM
Desirpai Mata ksliah £ M KA o manHs: RIS DORTY, DA DORT. DO Orinbe, DIISVISRG ) DORT. I MO O DORTY.  K0uA MDRC o 0Ty, meNSeg MOKTS o PoNT. EDNake 14
pout e g mood and ore 1 2 e, the™e 1 3 0T, KANEE" ) poe. 08Ty aneh s famemork Joetx e rcoges and wetng o
Stender Kompetens B T e e e s s
"
Pam Kompetensi Dasar Indikator e """! e E——— Rakan
T | Tearaee i margreat TaGO TR T ar, T e g TV DoAY, 40 | PRCRt T e K Tem, Nows § 00,
SBCOLAR. TiEnL AN MengeTISAnGhan matEn taarg mangcertian. memelit 0w, + Marjelasien chige mamn Jacs | Poety: 8% roRcucen e
watow cowy Can 0em Gelam betasa Inggs. R oemmanis = L Press. 3. 115 5B SMSO0ATV4
gt mate P aliar sl
wetang leatow. poet. de ~ateT nd Dowce Setesan. Reass Orsimoter L 2016 Mow = drevm
Boam dham bahats Iggre oaty e 1o Semon B Seume
Vpre pw i lmmauces ® LN
Sedes. 1998 London aad New Work
darane
Walatens mami, mesgral TarGIATL b MarRMn o™ 45N MaspAL EZSEar Senches, Joke I o, Ncheed T 0000
mep0nEn, Mendel DN MErgenbEngkEn mATA WINg Jotry | mengdenolies. meneash. ety b oot ESetuge Lomeat
LS R L P 3 118 BN TR0V
manqunargian mamse
o —— sk, Ormocher & 2016, Wow = Arahst
3am batan lggre Bowsy hwa 1o Sor B Scuse
pre Gy A PTUOSCs iy
Seudat (VPR Londes 0 e o
dorexe
mdcan g i
D e

Chart 6. Lesson Plan of English Poetry Courses
Source: The writer

Module is compilation the subject matters to teach taken from any references online or printed.
This module is well designed to help the teachers to master the subject that will transfer to the
learners.
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Chart 7. Module

Source: The writer

An instructional material is a medium to help way the teacher to display the subject matters
while transferring them to the learners in the class and It will also help the learner to follow and
concern to the subject they are learning.

Pl alA

Structural aspects of poetry
L0 - the appearance

of the words o the page Aword is dead

Whew it 13 said
LINE - & growp of words Some s
1ogether on one line of
the poem

Fsay it fust

STANZA - a group of Begins to live
lines amanged together That day:

Chart 8. Instructional Materials
Source: The writer

EXECUTING OF LEARNING PROCESS

Executing is what to do in conducting any learning process in the class. The executing is any
activities which have to be done by the teachers in transferring the subject matters. Of course,
these activities are based on the framework of Bloom’s Taxonomy. The teacher will be
effectively conducting learning process to reach the competence of the learners after finishing
the class.
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Planning Executing

Syllabus
Competence ECEISL UBeCtmEIteny leseeieg pteper e BISCHIES, EREnce, Typer o pLiEIE TRt
Lesson Plan

Sescrption —aateg comgetence e comietence SRt 10hert matenn bctedy cefacerce
Instructional Materials

L L T ren

Module

Compuianion of sutjec mamars

Teacher Learning Process Learner

taxonomy |competence functional ability assessement

*) transmit every unit of subject mater on the lesson plan developing and implementing for each meeting

Chart 9. Executing of Learning Process
Source: The writer

After finishing the planning factors namely composing promptly the syllabus, lesson plan,
module, and instructional material, the teachers surely have any knowledge of the subject matters
which will transfer in the learning process to the learners. By finishing the planning, it is an
indicator that the teachers are ready materially and mentally to teach. The framework in the chart
6 can be a guide for the teachers during conducting class management. The next factor is
executing. It is creative ideas in any activities to manage the learning process by monitoring
taxonomy, competences, and functional abilities of the learners. Success of the learning process
can be seen in assessment by delivering any questions related to the subject matters that the
learners get during the learning process.

By applying BT in the classroom, the teachers have to use for interrelated orientation of
taxonomy, competence, and functional ability of the learners. The taxonomy represents
classification of the learners’ thinking levels, the competence is the learners’ learning outcome
during transferring the subject matters, and the functional ability is a skill that will be achieved
by the learners after finishing the learning process.

At the taxonomy of remembering level, learners’ competence is to be able to remember the
information and their functional abilities are to define, duplicate, list, memorize, recall, repeat, or
restate. The assessment can be monitored by asking whether the learners can remember the
information or not.

At the taxonomy of understanding level, learners” competence is to be able to explain ideas or
concepts and their functional abilities are to classify, describe, discuss, explain, identify, report,
or select. The assessment can be monitored by asking whether the learners can explain ideas or
concepts or not.

At the taxonomy of applying level, learners’ competence is to be able to use the information in a
new way and their functional abilities are to choose, demonstrate, employ, interpret, use, or
sketch. The assessment can be monitored by asking whether the learners can use the information
in a new way or not.
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At the taxonomy of analyzing level, learners’ competence is to be able to distinguish between the
different parts and their functional abilities are to test, compare, contras, examine, distinguish, or
question. The assessment can be monitored by asking whether the learners can distinguish
between the different parts or not.

At the taxonomy of evaluating level, learners’ competence is to be able to justify a decision and
their functional abilities are to argue, defend, judge, justify, evaluate, value, or decide. The
assessment can be monitored by asking whether the learners can justify a decision or not.

For example, in teaching Structural Aspects of Poetry, the success of learning process, applying
Bloom’s taxonomy, can be indicated if the learners can recall the information about the structural
aspects of poetry, can explain the concepts of the structural aspects of poetry, can use the
information about structural aspects of poetry in a new but similar situation, can distinguish
between the different parts of structural aspects of poetry, can justify a decision about structural
aspects of poetry, and can create new product of structural aspects of poetry.

By applying the Boom’s Taxonomy in the learning process of teaching English poetry, the
learners are able to apply basic principles of literary research and (re)create poetry in English.
Or, the objectives after finishing the learning process, the learners will get two skills such as
recognizing and practicing how to analyse poetry as intellectual skill and how to (re)create
poetry as creativity skill.

CONCLUSION AND SUGGESTION
The factors related to the way to teach English poetry to young learners namely Planning and
Executing. Planning is what to prepare before conducting any learning process.

The planning is any activities which have to be done by the teachers in enrichment subject
matters. Of course, they have to master knowledge of the subject matters which are going to
transmit to the learners. To do this planning factor, they have to prepare syllabus, lesson plan,
instructional materials, and module.

The executing is creative ideas in any activities to manage the learning process by monitoring
taxonomy, competences, and functional abilities of the learners. Success of the learning process
can be seen in assessment by delivering any questions related to the subject matters that the
learners get during the learning process.

By applying BT in the classroom, the teachers have to use for interrelated orientation of
taxonomy, competence, and functional ability of the learners. The taxonomy represents
classification of the learners’ thinking levels, the competence is the learners’ learning outcome
during transferring the subject matters, and the functional ability is a skill that will be achieved
by the learners after finishing the learning process.

By Applying Bloom’s Taxonomy, the development and implementation of learning process in
teaching English poetry can be a helpful model to English teachers, learners, and translators of
any languages.
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